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I. About the Course

Many PhD students assume teaching or administrative positions in higher education after
graduation, and teaching skills are important to virtually all leadership roles related to
effective presentation, communication, supervision, evaluation, training, and mentoring
activities. National Policy on Education (NEP 2020) also emphasises the need for providing
the Ph.D. students with the exposure to pedagogical practices, designing curriculum, credible
evaluation systems and reorienting Ph.D. programmes at universities around the country for
this purpose. Teaching practicum is a graduate level credit course on teaching and learning in
education. The goals of the course are to deepen research scholars’ understanding of
foundational theory and research relevant to teaching and learning, and to provide an
opportunity for engaging in course design and facilitating student engagement in meaningful
classroom experiences. The course begins by reading and analysing relevant literature,
getting exposure to classroom teaching through lesson observations of pre/in-service teachers
and video lessons, designing a course, exploring how to devise and align learning outcomes,
learning activities and assessments., Over the semester, students have the opportunity to
develop and revise a teaching philosophy statement, receive feedback on teaching
presentations, and create a comprehensive course trajectory.
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II. Learning Outcomes
Upon completion of this course, research scholars will be able to:

m read, analyse and critically reflect upon research literature on contemporary issues in
teaching and learning, such as: principles of effective teaching, the globalization of
education, curriculum theory, course design considerations and the forms and functions of
assessment;

m develop and facilitate active learning experiences for the learners;

m give and receive constructive peer feedback about instruction, in both written and oral
formats;

B clearly communicate their teaching philosophy, guided by their beliefs, values and the
disciplinary context in which they teach;

m articulate an evidence-based rationale for lesson and course-design choices.

I1I. Course Components

The course will be centred around the following components and further will be spread over
four units:

mUnit and lesson design

mWriting learning outcomes

mEngaging students in active learning
mFormative and summative assessments
mDigitally enhanced teaching and learning
mTeaching in diverse classrooms

mEthics in teaching

mDeveloping teaching philosophy statements

IV. Course Units

A. Perspectives on teaching and learning

Education is complex and there are multiple perspectives that influence
formal education. This unit will include readings and
discussions about some of these perspectives and ideas. The unit will
require critical reading, oral presentation and written reflective reviews of
the readings.

Activities

1. Read, discuss and understand basic literature on teaching and classroom
transactions.

2. Maintain reflective diary, and present from the same during discussion sessions



Assignment

1. Submitting written reflections on any two readings.

B. Exposure to classroom teaching (pre/in-service teachers/video lessons)
This unit provides the research scholars with the opportunity to-

interact with pre/ in-service teachers

shadow them in their lesson planning

observe their enactment of lessons, provide them feedback
observe video lessons based on innovative pedagogical strategies

PN

Activities

1. Work with (shadow) a preservice teacher.
Observe classroom interactions in school classrooms

3. Maintain field notes and reflective diary, and present from the
same during debriefing

Assignment

—_

Written submission of any 5 lesson observations in school or
Writing a concept paper based on any innovative pedagogical strategy
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C. Designing course syllabus

As a future leader the research scholars should be able to design courses, instructional
designs and contribute to the research in curriculum development.

Hence this unit will enable the scholars to design a small course of Science/ Mathematic of
any grade, using appropriate instructional design. They will design the course in a small

group.
Activities

® Design a small course in Science/ Mathematic by applying any
instructional design model in group and present it in the class.

Assignment

e Writing reflective essay on the experiences of designing the course
stating his /her concerns, challenges and key learnings.

D. Experiencing teaching

This  unit  will  expectresearch  scholars to  work as  teachers  of
Science and Mathematics. It is but one of the immersive experiences
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that scholars will have of teaching in school setting orin HBCSE
teaching campin a simulated environment. They can also opt for
teaching in higher education setting.

In this unitthey are expected to plan their lessons, teach, and
reflect on their teaching.

Activities
1. Design a teaching trajectory in discussion with the mentor.
2. Enact the trajectory in a chosen context.
3. Maintain a reflection diary, and present from the same during de-briefs.

Assignments

e Writing a teaching philosophy statement based on the entire
course experiences.

V. Assessment: Discussion and Presentation (10 marks) & Assignments (10 marks)
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